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"of Hispanic background.

-

DeWITT CLINTON HIGH SCHOOL
BILINGUAL-BICULTURAL PROGRAM

Location: Mosholu Parkway and Paul Avenue
_ ) Bronx, New York )
.. . 7
Year of Operation:. : © 1979-1980, Second Year of
) ) > Funding
Target Language: ~ Spanish
‘Number of Participants: \ 197 Students
Principal: Dr. David W. Fuchs
Director: | Mrs. Ruth Greenblatt

I. DEMOGRAPHIC CONTEXT

DeWitt Clinton High Scboé], a specialized boys' school, is
located in District 10 in the North Bronx.. The Bronx has a rapidly
growing Hispanic ﬁbpq}ation and the highest percentage of Hispanic
students (45.2%) of aﬁy borBugh in New York City. Of the students
currently enrolled (1979-1980) at DeWitt Clinton, 60% are two o} hore'
yéars below grade level in reading and 52% of the gchool population is
DeWitt Clinton draws much of its population from the North Bronx,
because so much of the South Bronx has been dégéroyed by fire. Th@”ﬁousing
surrounding. the school consists of predominantly large apartment buildings

/

with a few:private homes. The attendance area includes many welfare.

e

r class families. The

families, as well as some middle and very few uppe

ethnic composition ~¢ the surrounding area is 50% Hispanic, 35% Black,

.



2% Oriental and the rest is White.

A few patterns of language usage within the family and the
community have affected the linguistic growth in English of Hispanic
students attending DeWitt Clinton:_ Among Hispanic parents, the mother

frequentty does not speak or understand English. The father and siblings

) - often speak and understand English with varying degrees of difficulty.

‘The large number of Spanish speaking storekeepers and other businesses

has often reduced the need to improve the Eng’ish ski]]s of community
members, since bustneéégf}ansact1ons can be conducted in Span1sh

The population of the DeWitt Clinton attendance area is
re]atively unstable ane highly mobile. Population changes are the result
of arsen and the deb&rture of white, middle class families. Famifies
visit Puerto Rico and Santo Domingo while school is in session, thus
contributing to student absenteeism. Some of these visits ere due to
iiinesses and deaths of relatives. In some instances, students and their
families have returned to Puerto Ricc to take up permanent residence.

A1coho]1sm, drug abuse and crime in the neighborhood have also inotivated

families to move to better areas.

Many problems characterize the community and particularly

-

affect stﬁdents‘in the program. Among these pnoblems, the fo]]bwing have

been identified:

1. iow family income--the Annual School Census for 1978-1979
compiled by the Office of Educational Statistics identifies
60% of the pupils at DeWitt Clinton as low income;
2. broken, single parent—homess — |

3. after-school wirk by some students;



4. substandard housing and some fanilies 1iv1ng in abandoned
bui1dings, crowded apartments make preparation of homewbrk
difficu1t;

5. great distance from school for some students requiring
several transfers and sometimes more than one hour of travel
each way to get tomsthool;

6. serious and chronic health prob1ems'(emotiona1, respiratory,
and neurological) among some students and their fami11es,

S 7. ’aosenteeism from school in order to accomoany parents or
other relatives to social service agenC1es.

8. :absenteeism from_sch001 to care for%younger siblings;

9.” drug and alcohol abuse in the schoo&-community.

5 | /

II. STUDENT CHARACTERISTICS .

Students are “jdentified as eligible for participation in the

b111ngua1 prog*am if: )
1. they score under the 21st percentile on the English part of

the Language Assessment Battery (LAB) and higher than the
English on the Spanish part; *
2. parents and students request that students be in the4pr0gram;
3. “"teachers and guidance counselors refer students to the .
bilingual program;
4. students' records reveal poor academic performance in English;
5. students are newly arrived from Spanish speaking countries;
6. a Hispanic student has speCia] economic problems and/or low

se1f esteem.

emrrm T
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The student population of the bilingual program was Hispanic,
with the exception of one student who was born in Korea, but lived in
Argentina for 14 years. The place of birth of the 197 students served

by the orogram was as follows:

New York 33%
Puerto cho | 42%
Santo Domingo 11%
Ecuador | 9%
0£her Countries -- 5%

(Cuba, Colombia, Costa
Rica, Peru, Korea and
Guatemala) :

The range cf Spanish literacy of students in the program was
wide. Literacy ranged from below average to excellent. The range of
English proficiency was also great--it ranged from below average, (where
most students fell) to excellent (where very few studenté fell). Spanish
is used at ‘the homes of students 90% of the time. The target popuiétioh -
is 11ngu1st1ca11y heterogeneous--some speak but ‘cannot read Span1sh, some
speak but cannot read English; some speak both Spanish and English, but
are poor readers in both 1anguaggs; some function at norma] to superior

academic levels, while others need extensive individual tutoring.

III. PROGRAM DESCRIPTION

The program at DeWitt Clinton was initially funded for school
year 1978-1979 for four years.. This report covers the second year of
fﬁnding. The program was founded on the philosophy that cultural rein-

forcement;‘and the improvement of self-image and academic skills will



prepare LEP students to compete in an English speaking society. . Self-
image is enhanced by the provision of a program which recognizes, accepts
and reinforces ethnic identity. Academic skills will develop and increase
if they are specifically reinforced by recognition, praise and reward.
Students are reinforced for improvement in Spanish and English and for
achievement in subject areas. Cooperative activitiés, such as peer tutor-
ing and cultural trips, gre/used as encouragement, while praise and prizes
are used as reinfOrcemeﬁfs. This philosophy of positive reinforcement has
been supported by the Principal.

The following caart describes the organization of the program. It
shows that the bilingua1‘prpgram at DeWitt Clinton is both unified and dis-
persed. It is unified, for all Title VII staff members (other than teaching
staff) are supervised by the Project Director and are located in one area
of the school. The program is dispersed since the instructional componeﬁts
for the subject areas located within the different departments are'supervised
by the various department chairpersons. Within this organization, the
Project Director supervises the Title VII personnel with the occasional
involvement of the Principal. The department chairpersons subervise the
bilingual teachers with some assistance from the Foreign Language Chairperson
and the Project Director. Reportedly, the bilingual program 1is favorably \
regarded by many teachers and administrators in the school. Some teachers
have expressed their favorable impressions orally and in written form. The
Administrative Assistant has made positive comments about the program, and

has allocated more space to the program than it hé&‘the previods year.

. A



‘ CHART 1
ORGANIZATIONAL CHART FOR BILINGUAL PROGRAM AT
DEWITT CLINTON

Pr]nC1pa] \

Bilingual Project Chairmen of Subject
Area Departnent

Foreign Language |,
: ' — Director -

U
/

4
—

Bilingual Teachers

el Jeachers and ¢ | Resource | | Fanily Cbrade |,
Spanish Language | | Teacher . [ [ Assistant Advisor |°
~ Teachers 1 o N
L
§ | Educational | -
" | Associates
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The bilingual program 1ocated within the Dew1tt Clinton

High Schooi bu11d1nq has facilities which are now adequate. " The fac111t1es

A~cens1st of- two_modevate-51zed,rooms for. the full time use of the Title

VII perscnnel. Cne of these rooms is used for counselirg and secretarial

work and the other as a resource room. In addition, a classroom has been

provided for two-th1rds of the day to be used for. peer-tutor1ng, group

counseiing and parent workshops.

" IV.. INSTRUCTIONAL COMPONENT

The bi]ingual grace advisor or the bilingual counselor, who is
also the Proaect Director, develop students' programs in conference with
1nd1v1dua1 students. Many fartors are considered in programm1ng. Among_

these are'} the student's prof1c1en y 1n English and Spanish; h1s/her

Ht.,

academ1c ach1evement in. subJec areas t1e~student s. 1nterests in e1eca1ves
(art mus1c, ‘science, socﬁal stud1es, e]ect1ves, etc. ) and graduat1on

requ1rements.

T wvm ..

Programm1ng is ‘more un1form in n1nth and tenth grades w1th some

\

. 1nd1v1dua11zat1on based on 11ngu1st1c cons1derat1ons Eleventh and twe]fth

AR

grade students haVe pr0grams which are more. 1nd1vndua11Led s1nce students

| AkEng11sh prof1c1ency is expected to have 1mprOVed and, after comp]et1on of

?"requ1rements for graduat1on, students have more f1ex1b111ay in se]ect1ng

e1ect1ves The dIfference in programs netween grades depends pr1mar11y

:Eupon the 1anguage proficiency of the! studert. Typ1ca1 or0grams for grades f

N

9 and 10 “are presented in Table I. . ‘ S ol

re
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TABLE I

TYPICAL PROGRAM FOR BILINGUAL STUDENTS IN

GRADES 9 AND 10

. GRADE 9

1. ESL (Title I) : | 1.

2. ESL (Title I) .2

3. E?Z (English Back-up/Tax Levy) 3.

4. Social Studies (Bilingual) | | 4.

"E.-Modified Math or Algebra (b:1%ngual) 5.

6. Spaﬁigb'(NatiVe‘Sbeakef§) n
::Healtgiﬁducation ; © - 6.

T

EEE)

TEy

7.

.+-~—"GRADE_10

English RIT (Title I Reading)

. English UT or LT (English Back-up/

Tax Levy)
Social Studies (Bilingual)

Modified Math or Algebra (Bilingual)
Biology A or General Biology 1
(English speaking teacher with
‘bilingual educational associate)

Spanish (Native Speakers)
Health Education

R



The program for grade 9 is typ1ca1 of a student of severely
\ 11m1ted English proficiency. The student takes two periods of ESL and one of
English back-up. A1l other subject areas are in Spanish. The student in the
tenth grade, with more proficfency in English, takes two periods of English
(Reading and Back-up), and all subject areas in Spanish, except science
dwhioh isltaught byxan English monolingual teacher with the help of a
bilingual educationai associate
| Students are part1a11y or fully mainstreamed accord1ng to the follow-
| ing. cr1ter1a' a) readrng level in English is at or above the n1nth grade,
b) the LAB score in English is at or above the 21st percent11e, ¢c) the student
m desires to Teave the bilingual program and the parents consent to 1t.' Students
m1ght.meet cr1ter1a a and b, but they may remain part1a11y 1n the program if
they want/need the serv1cesv~ Some of these students are used as ‘role models ”
f for students in the program. Lo ‘

Parental consent ‘is a pr1nc1pa1 factor in ma1nstream1ng. When

- o consultedt parents are usua11y amenab1e~to ma1nstream1ng, as are students..

‘ Tf a stufent 1s premature]y ma1nstreamed he may be re1nst1tuted 1n the
program. For some students such requests for re1nstatement 'stem from the1r
des1re to return to the. “b1cu1tura1“ aspects of the program, or, for "soc1a%

‘gf-adaustment"_reasons. For others, it represents an 1nab111tj to profit from

Af instructién conduoted so]e]y in Eng]lsh Reported]y, parents prefer- that

/ ‘students cont1nue to receive serv1ces from T1t1e VII personne] part1cu1ar1y'

:f tutor1ng and gu1dance/counse11ng. Parents cons1stent1y express a/strong deS1re

A for fo1low-up services: to ma1nstreamed students by the b111ngua1 staff o

Al
dige

.‘ko

a. § . D . o
. . .

\
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Such follow-up services to fully mainstreamed students are.

- varied. Students: a) return voluntarily to visit the bilingual office

and talk about their mainstream experience; b) are referred to the

biIingua] office when problems arise in their new academic programs; c)

are sent for by the Project Director, Grade Advisor, or Family Assistant

to informally talk about their academic and personal adjustment; d) are

referred by the parents to consult with the bilingual staff. The bilingual .

!
i

staff periodically disc%sses recently mainstreamed students with their new

teachers and counselors, -and with the parents and students themselves.

Students leave the program for reasons other than mainstreaming.

Table II presents the reasons for and number of students leaving the

program during academic year 1979-1980.

TABLE II

17

STUDENTS LEAVING THE PROGRAM DURING

W

1979 1980 AND THEIR REASON FOR LEAVING‘

— . . _REASON
; FuIIy Ma1nsbreamed
-Graduated
‘Discharged to : Special Ed.
Discharged to Job Corps " B
Transferred to“Another School-

‘Returned to Native Country
'Removed by Parental Option

P

Discharged-Themselves (over 17 years. of. ageL

. - D1s harged to A0x111ary SerV1ces

Total

D

=
|

10

-

NUMBER OF STUDENTS

P

-
LT

w3
1
1

loxgar44>pnqoi»ﬂnto

s
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Forty-two students left the program during the 1979-1980 school
year.v Eighteen left due to maInstreamIng and graduatIOn Eleven were |
discharged to a]ternat1ve programs. three to Spec1a1 Education, two to
Job Corps and six to Auxiliary Serv1ces One student was removed by
parental request and three students over 17 years of age requested to be
discharged. Four students returned to their native country and five trans-
ferrec¢ to another school. SInce DeWitt Clinton High School is a non-zoned
epecia1ized (a1l boys) school, students have en optioh twice a year to

transfer to a coed school in their own neighborhood. However, in the

.second year of the b111ngua1 program, there was a dramat1c reduction in the

‘number of bilingual students transferrIng to another school when compared

ngh that of previous years,:‘:

-

The fb]]owing‘tebﬁe.preSents.the-distrﬁbutfon:of~students in >

© the program taking content areas in Spanish.

TABLE I1I . .

<
1 e

DISTRIBUTION OF STUDENTS ACCORDING TG PERCENTAGE

N o INSTRUCTION IN spAnISH f v -

: | : s S PERCENTAGE OF STUDENTS ‘TAKING .
. STUDENT CLASSIFICATION L : CONTENT . AREAS IM SRANISH. - °
Cr L gth -and IOth grades o Ny . : 95% YLE_./J, e

© 10th and 11th grades | = ' a0y

;Compfeted ESL - R L 33
\ . / \
- . // N
: ' AN
2 . N .

[ARIN



As the stUdents'tgng1ish profieiency ?ﬁproves, the need to take
content area courses in Spanfsh decreases. According to Table III, most
students in ninth and tenth grades (95%) take their content areas in
Spanish. Students in tenth and eleventh grades begin to te paftia]]y
mainstreamed:' Forty percent of the students in these two grades take

' o their content.areas in Spanish. About one third of the students who have
completed ESL (33%) still take content areas 'in Spanish. |

Twenty—fout students (13%) take all or most of their content area
courses in English, but are still provided with supportive services by the
program. There are two types of students in this category:

1. students who have mastered sufficient English Tor placement
in the ma1nstream, but who for persanal reasons need the
support1ve services of Span1sh speak1ng personnel to fac111tate‘ :'}

o | ~and strengthen thetr adJustment, - ‘
\‘: ;;: .: f _.? :é< f. students who have equa] prof1c1ency 1n Span1sh and Eng1lsh '
3 -but whose parents want them. to take content areas: Tn Eng11sh

.f L “;ﬁ o _wh11e 1mprov1ng their Span1sh 1anguage ab111ty and benef1t1ng ' )

v :from services to enhance cultura] self— oncept. . N

- .

-

I}
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" Funding Sources for the Instructional Component

. In order to provide all the necessary instructional services,

the biIihgda] program tapped several funding sources. The three principal
sources during 192?-1980 were Tax Levy, ESEA Title I and ESEA Title VII.
Title I was used for the English language instruction of students in ESL
and Reading cTasses; Tax Levy funds were used for some ESL'instruction

end all content area instruction: native language, math, social studies,
science, art, music, vocationa1 education and ohysicai education. Title VII
"provided funds for the administration and supervisioniof the ‘bilingual
instructional component. In the following tabIe, a oescription of. the

_ instructiona1 component by funding source is presented

INSTRUCTIONAL COMPONENT PERSONNEL BY FUNDING

: ~ T _SOURCE |
S \ . . a N ’
<.INSTRUCTIONAL . - - ©© - FUNDING © NUMBER OF PERSONNEL:
4 COMPONENT -+ % . . - SOURCE ~ °  _TEACHERS - PARAS
TESL . . TaxLew - P DU
| | - o Sl Titlel - S -1
- © . " Reading (English) L0 Title @ S TN
’ NatiVe Language R "~ Tax-Levy 4 .0 )
c Math L. Tax Levyr 1 0
L " Titlg VIT -0 Sl
o Social Studies o . Tax Levy - 1. 0
o L .. Title VII T 0 1
‘-‘Science , . L o ‘Tax Levy ' ) S0
o | e  Title VII -, S0 . 1
Other (Music, Art, ) 4 Taxlew : 8o L 0

s Vocatioenal Ed. ., etc;':_ n i




A special feature of the instructional component is its
re11ance on 1nd1v1dua11zed instruction. Individualized instruction is
| ut1114ed in the bilingual peer-tutoring program and™in the T1t1e I
English reading classes. A Title IV-C mini-grant for the next year has
been obt nned to provide funds for payment of b111ngua1 peer-tutors
" This way more students will receive .ndTv1dua11zed 1nstruct1on from paid
tutors. Bilingual educational associates engage in daily individualized (one-
to-oae) instructdon~4n the classrooms, the office and the tutoring room. H

Parents and community volunteers also provided individualized tutering.
- Classes

Students in the program part1c1pated 1n b 11ngua1 program cIasses
as'me11.as classes 1n the ma1nstream, mono11ngua1 Eng11sh program The "
. .program of b111ngua1 1nstruct1on 1nc1uded the f011OW1ng . ‘ *f
| a.‘HEng11sh as ‘a Second Language 1nstruct1on w1th some students
":i, :.; . . :ass1gned add1t1ona1 ESL per1ods depend1ng on. the1r Eng11sh
| | 1anguage prof1c1ency, - '; : T
--mf‘..: b. :Mod1f1ed Eng11sh and/or read1ng classes for a11 studentsly N

.-rece1v1ng ESL 1nstruct1on (Students not rece1v1ng ESL 1nstruct1on

”'Eﬁ- o | Jf ',are ass1gned to T1t1e I read1ng c1asses and back-up Tax Levy T :'\
e PN C fEng]1sh c]asses I “.-” o (d?ff“fﬁgﬁgf'- P

A § : -~ - - T .y
e c. InstructLon 1n Span1<h in mathemat1cs, sc1ence and soc1a1 stud1es,
' ~

ERT Af-d' Content area courses 1n Eng11sh for students whose Eng11sh Lot N

* RS

T . ,1anguage competence was advanced ’ _ s:_

. N e. Read}ng 1n Span1sh wuth remed1a1 Span1sh read1ng ava11ab1e for R
Com ' students whorare1111terate jn both 1anguages, ‘
R . ! . B LA : 1
- T s - f. Courses Tn H1span1c h1story and cu1tUre for aly part1c1pat1ng

Y

- ’ : B ’ . "

s E L ‘students. :ﬁ‘- Lo T R ot

W o T C e




' The following two tables przsent the program c1asses in which students
were reg1stered A1l classes met fur five periods a week except'fbr ESL2 which met
for'ten periods per week. A11 classes were conducted by one +eacher with a bilingual
paraprofessional, except for ESL classes wh1ch were conduc.ed by two teachers and
one paraprofess1ona:. Al] classes were conducted in Spanish and English, with
the exception of ESL andepan1sh which were conducted ent1re1y in English and

Spanish 'respect1ve1y A1] mainstream c1asses were conducted in English. The

criteria “or grouping 1nia11 classes were the student s grades and language
h

abi]ity. The ESL level for each student was determined by administering a teacheck_

b

made test and the Cr1ternon ‘Referenced English Syntax Test (CREST). The ratio of
T

oral Eng1xsn to oral Span1sn in content area classes ranged from 20% to 80% s

-

e

\ o Ty depend1ng upon tne makeup of the class. The students’ nat1ve culture was , ‘i

) 1nc1uaea in tne n1ntn grade soc1a1 stud1es c1ass, focus1ng on Lat1n Amer1ca

¢

‘ wrth spec1f1c emphas1s on tne Car1bbean.
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TABLE V

Sm—

BREAKDOWN OF STUDENTS IN BILINGUAL CLASSES

Speech Lab FX . -

] # of Registered Criteria Other
Subject Grade Level Students for Selection CommentS_
ESL 2 ungraded 15 | i
ESL 3 | ungraded 13' . .

‘ESL 4 ungraded: 25 Y ESL teachers
. students-whose and department
ESL 5: ungraded 38 second Chairman ="
- w g | language is ai
.EF 2 " ungraded ' 26 English J1ax Levy English
A _ o - : Backup for Txtie
vEF 4 ungraded ) 21 | . 1 ESL -
ungraded : 9 . Foreign Accent

SSA7BL‘," " ungraded 27" For Spanish S s
o dominant Social Studies
. SSBGBL ungraded - 22 - " - : c1aSseS
\ " o ' in.5pan ish
SSC3BL-; _ | ungraded T 30. _
| sspBL .° - . ungraded - 30 .For English "~ | )
S . T, i T dominant - ' '
_ BioABL ungraded . 23+ . / . >
. @GS 15 BL* .: f unghaded B 21 Se?vice o ~Span1sh
A I ' C]asses for- - |instriction is
.6 B 27 bt. 'ungraded 23 Bilingual -loffered by .
- /Student° paraprofeSSwnalc
'a B24BL - ——mngcaded mrEene ~ zs——‘- - _
: o , | 7 o =
,Fund Math BL” B ' ungraded : "+ 25 ° 50% Span.
| Fund Nath BL ' - ungraded % 402 Span.
FundLMath‘ BL ungraded 3% . 20% Span.
V'IA1gebra BL .~ ungraded ::'_ 25 ‘80%;Sp§n.; v
Span1sh L -ungradedw 7 169 ' bepéndiﬁg‘upoﬁ,
L - : S " Proficicency .
A ‘,," ":",f ! ...‘-
et 5 * g
e * 0



TABLE VI
BREAKDOWN OF STUDENTS IN MAINSTREAM CLASSES

._ "" e

~dJ

# of Criteria
‘ Grade Students for Other
. Subject Level Registered Selection Comments
.chia'l St.udies. kil g 2 very slow readers
Social Studies 2M* 9 1 sTow readers
_Social Studies 2 -9 2 avera'gé readers
Social Studies 4M* 10 2 slow students
| Social Studies 4 10 3 average readers
- Social Studies SM* 11,12 1 slow readers American History -
Social Studies 6 ."*\11,12 2 . average readers .Economics
Soc%al» si:{idieé 7M* _.11,'12_' & 5. ‘s1ovq_.r"e;dxers American Hihtory..“
RS Current Events ; "11,12 ' 4 :'avé}a‘gg-readérs -E1ect1;ve'
Math Foundatwns FM4* 10 SIl | o - Hodifiéd
\gecord Keep‘mg 1 . - 10 ¢ ‘ 2 B follows FM 4 Coumeréiaz
e e T ' Arithmelic
A'lgebra woo ungraded . 4 average s/tudents :
) A‘lgebT-a B - 'ungra&ed " 4 " average, students i
A'lgebra C  -- s E ungraded .6 "avérage\-"-stq.dentsf
_ Geometry 1, 2 x Ebhgraded; 3 5: | averagévstudent§’ o ; ..
v Math .BC.T __ -‘ - 'ge%lio& 1. _prepar:'ation ‘or BCT | L
u‘ Mdth SAT 8 . :'se;‘ﬁors_ 1" o pr_'ep;'ration r.fo"r. SAT . o
. Gra] 5c1encé,1 ) ; g 3 - .. average réadéfsv Intro. to Bid1ﬁ5c%. :
. Gr'a'l Sc1ence 2M* 9 1 ‘ 's"ld;l readers ) Intro to Phys Sci.
' '__“Bw]og_y A- _' | 10 1 - averagé\rga“ders Regents Bm'logy |
S IRT )

<



TABLE VI Cont.

BREAKDOWN OF STUDENTS IN MAINSTREAM ClASSFS

# of Criteria
L Grade Students for ' Other
Subject _ | evel Registered Selection Comments
Gral. Biology 2 10 1 -slow readers Sex Education
Biology 3 —1,12 1 slow readers Modi fied
HeaTth Ser,fivivces ungraded 4 Elective
Horticulture - . ungraded 3 Elective
Earth Sfc‘ience 1 _imgraded_ | 1 average readers = Elective
Earth Science 'IM* " ungra“dec'l: ‘ 2 slow readers Elective
"~Ani"ima1 Care 2 . ungfaded 1 Elective
’ \_»Chemistmﬁ'z L « 11,12 2 | above avg. student
Physics 2 = - 11,02 . 2 above avg. student
CE2 RIT ungraded: re L Titlel | |
CE 4 RIT : ungraded B | English Reading R
“geRT  °  ungraded 9 | Classes for otn. w0,
E & RIT  ungraded . s | 1lth, 12th grades
d . E21LT . ungraded | L3 ] Tax Levy .. o LT=Lower Level
. _'EZ.‘UT o .ungrade'd. | -3 | - _Back-,-up © . UT=Upper Level °
E4LT - ungraded - 19 | forTitle!] - |
E4ur . ungraded | 3}',ﬁ,'_f,_hfﬁ,..,_.‘.,Enslish S
E6 LT '~  ungraded R 19 Rea'd]"n‘g:. e '
E6UT R ungraded | 8 . Classes
LEBUT ¢ ungraded R




TABLE_VI Cont..

/7.

BREAKDOWN OF éfUDENTS IN MAINSTREAM CLASSES'

[N

~
-

e

' - #.0f .. Criteria , :
R Grade Students for - Other
Subject - ‘ level  Registered Selection . Comments
“E21s 7 o ungraded | " 8 Students with
E 4 Ls, f ' ungraded 12 " Below Grade
E4 ué- : -~ - ungraded 2 Level Réading Taleevy
E 6 US f ; - ungraded | 3 Scorééiwhd are |
E 7 L§ f i ungradedf; ' :1 not fn:Titlg I :
TE8LS ' ( . V gngraded' 1 Reading“C]asseg:;J
CE4 - ungraded 2 Ehg]ish for
£s " . ungraded 4 students'who | poaprrich
E 8+ “ungraded Read at Grade :
Others 4 | ungraded ) Level ]
Music Courses ungraded 30 Several Courses in Music
Art Courses ungraded 46 Several Courses in Arts
vOcatiana1 Courses ungraded 9_'

~ * Modified taking in account students' English proficiency levels

The two pre;eding tab1es are intended to illustrate the range of classes
received by program students in both the bilingual and mainstream programs. In
the bilingual mode, the concentration is on ESL instruction with back-up English

reading provided by Title I or Tax Levy (see Mainstream Classes).
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Most'of the students in the program are enrplled in ESL classes. Bilingual

instructors teach classes 1in mathematics and social studies. -A monolingual

1nstructor with the he1p of a b111ngua] paraprofessional, teaches the courses
. in science. A11 students in the program take courses in Span1sh The |

courses they take depend on the1r Span1sh proficiency.

| | Some of the b111ngua1 students who have suff1c1ent1y mastered ;

_Eng1ish;are provaded with 1nstruct1on in the mainstream program. Some of

:;;the courses in social studies, nath and <cience have been hodified to take

" into account the varying linguistic abilities of the bilingual students.

TutOring
:f | In addition to the regular classes prov1ded in, the bilingual and
mono]1ngua1 mainstream modes, students in the b111ngua] program participate
in a’ peer-tutor1ng program. This program provides 1nd1v1dua11zed 1nstruct1on to
students who request it. The peer-tutoring program has been funct1on1ng
' for the last two years; During the 1979-1980 school year ten students served
“as tutors for the different skill areas in the curriculum. For the next fear

(1980-1981) a mini- grant was obtained to pay the bilingual peer tutors as an .

added reward to continue reinforcing the basic skills of those students in need.

V. THE NON-INSTRUCTIONAL COMPONENT

The students in the bilingual program at DeXitt Ciinton High School

also receive non-instructional services. These services range from the

20 -
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development of b111ngua1 curricula to counse11ng and home visits. The
next tab]e prov1des an overview of the fund1ng sou ~ce and services prov1ded

" by the non-1nstruct1_ona'l ccmponent at this site.

. TABLE VII

. . NON-INSTRUCTIONAL COMPONENT BY FUNDING
© SOURCE. AND PERSONNEL PROVIDING SERVICES

fArea ' . '-Fundihg Source | Personnel Providing Services
:Currigd1um | Title VII . R 1 Social Studies Bil. Teacher
_ Development I _ :

Supportive , Tit]e:VII 1 Project Director Counseling ahd
Services . ‘ 1 Grade Advisor Educational

: : : : 1 Family Assistant Planning

Staff IR Title VII . 1 Project Director

Development . L : : 1 Resource Teacher

Parental “Title VII 1 Family Assistant

Involvement

Each of these areas will be described separately in the following

subsections. . |

21
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‘Curr1cu1um and Mater1als Development

Though there were no funds for & Curriculum Developer for this program,

curr1cu1a in d1fferent areas have been developed in the Jast twc ,ears,

~mainly 1n~the area of social stud1es, where a curriculum for Estudios

Latqnoamer1canos was deve]oped This curriculum is a ninth grade, in-depch treat-

k4

ment of geography‘and h1story of Lat1n Amer1ca with v1SJa1 a1ds. During 1979-
1980 the area of empha°1s has been "Estud1o Historico de Ias M1nor1as que
~”Construyeron los Estados Unidos". > - It 1s expected that»th1s curriculum will be ~
f1e1d tested dur1ng the 1980-1981 schoo1 year.

| The b111ngua1 mathemat1cs classes used the b111ngua1 curriculum and

materials; developed by the Brande1s H1gh School b111ngua1 program.

Sunportive Services

To com51enent"the_instruction‘provided?to students in the bilingual
program at Dewit;uC]intonmﬂigh,School, a series of activities were planned and
carried out during the 1979-1980-sch001 year. Some of these activities were
cultural, others were-career_dhiented and others were just informationai. ﬁ
1ist of these activities has been compiled and is presented under two categories:

services to students from DeWitt Clinton,and services available from sources

outside DeWitt Clinton.

*("Historical Study of The Minorities Who Built The United States".)

Y | 22 .
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The servicesfprovidéd to the bilingual students from outside
. s ' - ) :
DeWitt Clinton were the following:

1) Aspira Health Careers Program |
R a) Meeting with Mr: Nelson Vega, Health Careers
' C Counselor of Aspira - October 11, 1979
) . b) Aﬁgeﬁbly on "Opportunities‘§n Health Careers" -
: November 20, 1979 . S

About 90 students attended in various small groups.
- _ A lecture was given by Mr. Nelson Véga who: presented
- S. .3 - . information on health careers; distributed cards for
.. "+~ . students' addresses and career interests; arranged
s : personal interviews to do individual career counseling.

: - . c)‘Iﬁdividua] career counseling with bi]ingua133tudent$‘

2) Latin American Institute - December 1979
Representative explained careers and opportunities

S T

available after graduation to about 110 bilingual students _i

(during social.studies.classes).

o .

L ‘3)"After Schbo] BiiinguaTIShop'Program at Samuel depers
' Vocational.and Technical High School o

> A . Free Bilingual Shop Courses -
: Electrical Trades .
Radio and T.Y. Repair
Computer Programming
Wora Processing
Data Processing
Business Machine Repair

"4) Bronx Careef Center--Bronx Career and Occupational Services
for students to use on different days.

5) Centef for Career and Occupational! Education

One student participated in the after school
Occupational Skills Program

/ 6) Aspira Annual Junior College Interview Meeting sponsored
/ by Aspira - Columbia University, May 22, 1980, attended
' . by 10 students.




Students also received supportive services from inside DeWitt

Clinton during the 1979-1980 school year. Activities included the
* following: ' i '

\
RY

1) Tu;oring:,(Brféf1y;de§cnibed in thefInsirdctiona] Compoh'ént
~'section of this report.) Forty-five percent of the students
-~ 1n the program received tutoring offered by: v
A a) peers<(superﬁksed) _
b) staff (paraprofessionals and teachers) )
c) volunteers--1 parent and 1 Lehman College student
: d) "Big‘Brothers" tutors--for social studies

2) Individual Counseling:

. -a) educational counseling to 100%‘of the students
b) personal and social counseling to 35% of the
students - (family,” emotional problems, etc.)

'g)ﬁ'éraup.euidah;e and Counseling: - ‘
\ a). group counseling to approximately 40% of the students -

_ b) group guidance.to almost 90% of the students . 4

) :(Supefvised):ééef Counseling . to 20% of the students
5) QReferr51 servicégjto'agencies an& c]ihics for about 30%
' of the studentsu(Egefto Rican Family Institute, Catholic

Charities, Hospital Mental Health Clinics, etc.).

6) fhree Students to the Cbmmﬁmteg on the Handicapped for
placement inISpecia] Educatidn Pragrams.:

7) Referrals to/from {it1e I Counselor for Supportive Services

(5% of the students,
8) Assemblies:

Puerto Rican Discovery Day Novembeh 1979
- . 120 students atternded
Dominican Independence February 27, 1980

. _ 120 students attended
Awards Assembly June 12, 7980

85 students attended
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Co f,V‘ The b111ngua1 students and the program staff went on several
;cultura] tr1ps dur1ng the 1979 1980 schoo] year A11 of these tr1ps

| were oﬁfered as rewards to students who fu1f111ed behav1ora1 contracts
or had ach1eved in attendance or academ1c perfbrmance. The trips were
the baS1S fbr djscusS1ons before an¢ after the events, 1n the b111nguaT
soc1a] studies c1asses and/or Eng11sh as-a Second Language classes. \
‘The cu]tura1 tr1ps are: presented by semester. All students went on at
’:'__least one trip during the year. | | |
1. Fa]1 1979 Semester:

Museo del Barr1o :
: . A Hispanic Society of America.
7 L Museum of the American Indian .
' " Numismatic Society ‘ .
The F1rst H1span1c World! s Fa1r v

2. Spr1ng 1980 Semester-

Observation Deck of the Worid Trade Center
Central Poli.e Headquarters
United Nations
/ Circus .
\ Radio City Music Hall
New York Aquarium
West Side Story

Staff Deve]opment

Two types of staff development activities were prov1ded during
the 1979-1980 academic year. These may be categorized as workshops R
and staff meetings, and university courses. .Each of these activities wiil
be described in a separate subsection.

1) Workshops/Meetings for Staff Development:

a. Weekly meetings took b1ace to discuss programmatic activities

and. stidents in general. Attendance: Staff and Title VII

-7 personnel.
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b. 'Staff traininé'nas provided;forateachers-(50-hours) and

paraprofessionalsl(so hours) from September 1979 to May 1980.

‘Among the topics covered were 'the fo11owing§

,wm'm#mmé

Counse11ng and gu1d1ng the bilingual student
Case Studies of specific problem students
Reinforcement of Positive Behavior
Enhancement’ of Student Self-Concept
Improving the Image of the 3111ngua1 Program
in the School and the Commun1ty - '
Developing Curriculum .

H1story of- B111ngua1 Educat1on

c. Training sessions -for peer tutors and peer counse1ors

2) Um versi ty Courses

T1tIe VII funded un1vers1ty courses for teachers and b111ngua1

staff The fo]]oW1ng table presents the courses taken, by the b111ngua1

teachers and staff dur1ng the 197~-1980 school year.

v
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TABLE VIII

o '; UNIVERSITY COURSES TAKEN BY BILINGUAL
. S TEACHERS/STAFF DURING 1879-1980° -
4 \‘.
: f  Personnel : WO : o - - ,
\ ,auatgg;py T ‘Institupibn- - Fall 1979 Spring 1980 .. Totals
" 1. Socfal Studiés < 1. Teachers College: - 3 . 3 6
- Teacher o o ' ' . '
2. Projeét - ‘2.:Téachers College - 3 - R ; . 3
e Director ; oo o T ~ - ' .
.;3.'RespUr¢é ~ '-3;'a City CoT]egé 6 g | L
~ Teachers .- . . b. N.Y.U. : o 8 14
4. Family - 4. CUNY - R .10
Assistant - : - ' ’ E o
5. Grade 5. TéaChebS'College 5 - 9 15
* Advisor s : ' :
6. Educational 6. Lehman College 11 ~ -7 . 18
~ Associate I ' ) .
7. Educational 7. Teachers College 9 4 13
Associate II o : :
Total: : 38 41 79

R Y

Jable VIII illustrates that one bilingual teacher'and>most
of the bi]ingual‘Title VII staff were taking courses 2t uhiversities
during the'1979-1980.sch061>year. The universities they attended were:
Teacher's College (Columbia University), CUNY, New York UniVersity and“'
Lehman Co]lege. A total of 79 credits were earned dur1ng the school
T year, 38 cred1ts in the fall and 41 1n the Spr1ng} Courses dealt

G“. ‘ - - |
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"with bi]inguaT:educatidn,'oiTinguaTism, linguistics, culture and

N ::histony, sypervision and administration,fand child development.

. N " ' . : \\ . o . .- <

3) Other taff DeveTopment Activities: = - \ .
The Proaect Dxrector, Resource Teacher, Fami]y A551stant and Grade ‘;,,g»ff

/, .

Adv1sor are the four most 1mportant non- 1nstruct1onaﬂ bos1t1ons—funded by
_ T1t1e VII The foTTow1ng 11sts cite conferences and other act.v1t1es
. attended by these 1nd1v1dua15 Un]ess otherw1se 1nd1cated the Project

D1rector was the person attend1ng the act1v1ty - : S o

.

A. Conferences Attended by ProJect D1rector

The Progect D1rector attended the fol]ow1ng conferences during .

/9 1980 - | T NP

// . 1) The Th1rd Annual Nat1ona}ﬁT1t1e VII B111ngua] Management -
S SR Institute e o
T . X Washington, D.C. / November 4- 8 1979 i
= - 2) The Third Annua] Conference of the New York State Assoc1at1on
" for Rilinoual Education (SABE) '
- Kiamesha Lake, New York/ February B—TO 1980

’ .3)J'The N1nth Annual International B111ngua1 Bicultural Conference '
- - Anaheim, California/ Apr11 18—23 1980 v

4) A Pilot Institute for Bilingual Educat1on and Parental Involvement
Office of Bilingual Education and Minority Lanauage Affairs .
Albuquerque, New Mexico/ July 11-13,1980 p .

.(Also attended by-& parent serving-on the Title VII Parent
Adv1sory Committee of DeWitt Clinton High School)
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% B. Workshops Attended by Project Di ;'ectq_r_' 4
The Tjtlé'VII Pr_bject'staff"a_ttendedlf‘the fo]ldwing workshops during -

-‘ "]979_".1930 (if “nq péfson is mentioned, the Project "'D‘irectof attended)'_.' '
CANS N B Eig_';g.'wdr_kst\\dp sessions at Wingate' Teacher Training Institute,
B - - . Wingate Bilingual Studies conducted by George Adamovich,
~  Project Director at Wingate High School"/. . X
* October 11, 18, 25, November 1, 15, 29. and December 6, 13, .1979
, _ 2-);-‘ Semirigrs Sponsored by the Aép'ira Mayor's Scholarship Program
S . .- during the months of November, December, and.January
A : ~ -, (Financial Aid Workshap, T.A.P. Workshop, and "Special
- " . Programs" Seminars). attended by Resource Teacher

3) ~“Workshops in preparation for holi day.seasons.(acti vities
 :and <deas that focus on multicultural Christmas celebrati ons) s
.~ conducted by the Regional-Bilingual Training Resource’Center
i . Title VII for Staff Development:(131 Liyingston Street)
C e T attenfied by Resource Teacher / December 7, 1979 :

4) Title VII, ESEA Technical Assistance Workshops, OBE

s T (General presentations“and small group sessions) . . o
e . " Fordham University, Lincoln Center / - . -
tl - January 15 and 16, 1980 ‘ ‘ :

5). The First Testing and Evaluation Conference in Bilingual
Education (workshops on Evaluation Models), Office of
Bilingual Education, Center for Assessment and Evaluation,
Fordham University, Lincoln.Center / February 2, 1980. ‘

! - §) " Teaching ESL and Bilingual Education in a Multicultural

- Setting, .
Fordham University, l;inco'ln Center / May 10, 1980

ic) Conference in which .Projectnniréctor:.Collaborated Actively, and
Served as Chairperson of Publicity Comittee

4' ' First Annual Hispanic Parents™ Conference on Education P
: "~ Primera ConferenicaAnual Para Padres Hispanos Sobre Educacion,
Hunter Ccllege,June 7, 1980 ‘




%

.D;\' Meetings Attended bx ProgectD1rector §Outs1de of DeWitt g, ntgn)

1) Bronxwide Articulation Planning Committee.
~ for Title VII Directors and Assistant Principals in the Bronx :
o ‘ ) ) Lehman High Schoo] / October 10, 1979
Yo ... 2) Meeting of- T1t1e VII Project Adm1nzstrators,
o - . Bureau of Bilingual Education,
*~ Two World Trade Center /: October 26, 1979

3);'Adm1nistrative Meet1ng for'T1t1e VII Project. D1rectors \
.~ " (65 Court Street)/December 12, 1979
- attended by PrOJect Dlrector and Resource Teacher

‘8) Meeting " "Other Than PersonaT Service (OTPS)
Policy and Procedures - FY 1980"

(65 Court Street)/February 20, 1980 .
;attended by Project D1rector and Resource Teacher

‘“'5)\‘Meet1ngs to discuss ESEA, Title VII Proposals, FY 1980-81
. (110 Liv1ngston Street)/Aarch 13 and May 13 1980 :

y " 6) Meet1ncs ir preparation for Flrst Annual H1span1c Parents
- c - Conference.- : .

a) CommitteeNhetlng(Organ1zatxona1)
Hunter ‘College / February 27, 1980

B " b) Comm1ttee Cha1rpersons meetlng
- Two World Trade Center / March 14, 1980 o
' attended by Proj€ct Director, Resource Teacher and
Family Assistan
\ .

. 7¢)-..Committee-Chairpersons Meeting
. Two World Trade Center / May 28, 1980

— R 7) Meetlng to Review the Instructions for Comp1et1ng the 1979 80
' Evaluation Reporting Forms ("Bubble Sheets")

(110 Livingston Street)/June 6, 1980

attended by Proaect Director and Resource Teacher

S 8) Gu1dance Meeting and Luncheon (Bronx H1gh Schoo]
e Guidance Association) _ .
Lehman College /June 11, 1980




Parenta1 and Community;}nvo]vement

_ _ Ihe Bilingua] Program at Dew1tt C11nton High School has understood
: the necessity of 1nvolving the students’ parents in their ch11dren s educat1on
R This task has been a very d1ff1cu1t one; nevertheless.the bi]inoua] staff has im
: paemented several activities to ‘strengthen this component. '

v The program has an act1ve Parent Advisory Conm1ttee which g1ves 1nput
_to the program director on programmat1c act-v1t1es and po]1c1es, and helps 1n
P connmmicatwng 1nformat1on to other parents._ The Adv1sory Comm1ttee is. composed

A of six parents and four students who volunteered for these pos1t1ons and were
_ ' approved by the,maJor1ty of the parents. -Th1s Cormittee met for the f1rst time
: %-; 'JI on October 27 1979. ‘Subsequent meet1ngs took place on the 1ast Tuesday of .each’
_}month dur1ng November, January, February, March Apr11 and May

’ The Resource-Teacher conducted parent workshops on Eng]1sh as a

" Second Language (ESL) These workshops were offered tw1ce a week as one and a
: _ «Q half hour sessions on Tuesdaysand Thursdays. The ESL classes took p1ace during

. :the mdnths of March Apr11 and May, (1980. These classes were attended by an average
‘of 12 to 18 parents. . B i
T | Parents also received workshops on guidance. Two guidance workshops
_were conducted.hy the Project Director in March for a total of four hours. The
obJect1ves of these workshops were. the fcllowing:
a. To understand school procedures
b. To assist their children in improving the1r-academ1c achievemeint

c. To understand the importance of reading both.Spanish and English

d. To guide parents in achieving better cultural understanding for

‘themselves and their children G v
e. To encourage parents to involve other parents :
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Parents were also involved in several cultural activities with their
. children. aAmong these activities were:
. | . a) Open School Afternoon
o) Qpen Schoo1 Even1ng ,
c) Puerto Rican D1scovery Day
d)” Dom1nican Independence Day
e) Award Assei:my ‘
The PrOJect Director cha1red ore of the organ1zat1ona1 committees at
the F1rst H1spanic Parents Conference which took place on March 14 1980 The
\ Project D1rector and one parent attended the p11ot Inst1tute on B111ngua1 Education
aE and Parental Involvement on July 11-13,-1980,1in A1buquerque. They were the only
representat1ves from New York City at this conference. '
' The Project E1rector and the Fam11y A551stant rdent1f1ed*severa1
factors whlch they feel affect parent participation in Dew1tt C11nton Among

these factors were:
a) availability of t1me for parents to attend act1v1t1es

b) the necessity of reinforcing information: staff memberé have to

keep in touch with parents, especially before scheduled meetings,. .

to ensure attendarce.
The\>3m+{;iassistant recommended that staff members be assigned to
make contacts with’parents. In addition, tt'was'suggested that several parents
cooperate in this task. ‘

Affective Domain
The Detht Clinton bilingual program be11eves strongly in providing

act1v1t1es which w111 enhance the studentsF se1f-concept and will improve

LJ -
.
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thei; ach%eveﬁent in the subject arecs. Throughout the year éevera] activities
which 1involved thg affective doma%n were carried out by the bilingual program.
A 1i§£'of the most significant ones has been compiled and are presented
below: |
1) Students co]fected and contributed money to help the people
~affected by Hurricéne David in the Dominican Republic in
September, 1979.
2) Graduated students sent letters of appreciation to project
.étaff and teachers.
'3) During the fall, 1979, students signed contracts for attendance
and conduct. Students were rewarded with tickets to the
circus, the theatre, etc.
4) Students in the program received awards and honors, as described
below:

Three students were accepted by Arista, the National Honor
Society.

Two students received_ggsh/awérds‘fof "Excellence in
Bilingua! Studies™ (@t graduation).

Four students received awards for "Outstanding Contributioﬁ
and Service to the Bilingual Program" (at graduation).

One student received the "Eileen Blatt Memorial Award" |
(at graduation).

One student received the "G.0. Medal for Excellence in
English as a Second Language" (at graduation).

Two students received the "G.0. Gold Médal for Excellence
in Spanish Four Years (Native Group)", {at graduation).

One student received award for "Excellence in Horticulture"
(at gradhatiqn).




Twelve studéﬁts received awards--Certificates of Merit--
for Outstanding Progress in English as a Second
Langga .

/Oné student receive a special letter from the principal for
“"demonstrating wonderful personal qualities and concern for
the school."

One student was named to the Chahce]]or's Rol11l of Honor.

. Fourteen students were awarded scholarship cards and placed on
the academic honor roll for having attained averages of 85%
and above.

5) Nine students were graduated during the 1979-1980 schocl year. Two graduates
received scholarships {(one to Colgate University and one to Baruch

College).

6) High percentages of bilingual students had missed four days of
school or less during the school year.

7) Only 19 bilingual students dkopped out of school during 1979-1980
as compared to over 50 students who dropped out during the 1578-

1979 school year. :

" 8) Only two students were suspended this year. This figure is very
Tcw when compared to the previou/s year.

9) Students have stated,that'they receive more attention in the Title
VII bilingual program than in the regular (mainstream) program.
4 o

Dissemination-—

-

SéVera] channels have been used to disseminate information about the
activities of this bilingual program. Two such channels have included: visits

to juﬁior high schools in the Bronx, and the bilingual newsletters.

1) Visits to junior high schools in the Bronx

Over 15 junior high schools were visited by the Title VII staff
during the months of February, March and April 1980. Siides
‘were shown, bilingual newsletters and flyers were distributed,
the Title VII program and other school programs and activities
were described, and questions were answered.
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2) Two bi]ihguaf newsletters (Noticias Bf]ingﬁes) were written,
printed and disseminated. These were: -

a) hand distributed to all faculty members, administration
and Title VII students at DeWitt Clinton High School;

b) mailed to other Title VII programs in New York City;
c) mailed to administrative offices in New York City, .
i.e. Bronx Superintendent, Office of Bilingual
e . Education, High School Cffice at Board of Education,
community agencies;
d) mailed to all junior high schools in the Bronx;

e) mailed to other Title VII programs in the United
States;

f) mailed to all parents of Title VII students. :

3} Visits into the community

On October 16, 1979 the Resource Teacher attended the
unveiling and presentation of "The Rising of the Puerto
. Rican Sun", a sculpture by the Puerto Rican artist
- / Rafael Ferrer. located in the heart of the South Bronx.

|
|
|
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VI. FINDINGS

AsSessment Procedures and Firdings

The-following section presents the assessmept instruments and

I

procedures, and the results of the testina. .

Assessment Procedures and Instruments

Students were assessed in English 1qﬁ§uage development, growth in
their mastery of their native language, mathematics, social studies and

science. The following are the areas assessed and the instruments used:

English as a Second Language -- Criterion Referenced
English Syntax Test (CREST)

Reading in English -~ New York City Reading Test

Reading in Spanish -- CIA Prueba de Lectura

Mathemafics Achievement -- New York C{ty Mathematics

‘ Test

Mathematics Performance -- Teacher-Made Tests

Science Performance -- Teacher-Made Tests

Social Studies Performance -- Teacher-Made Tests

Attendance -— School and Program Records

The following analyses were performed: )
a) On pre/post standard1zed tests of English Reading, Native Language
Reading and Mathemat1cs, statistical and educational significance are
reported:

1) Statistical ngnificance was determined through the application

of the correlated t-test niodel. This statistical analysis
demonstfates whether the difference between pre-test and post-

test mean scores is larger than would be expected by chance

- e
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variation alone; i.e. is statistically significant.

This analysis does not represent an estimate of how students
would have performed in the absence of the program. No sﬁch
estimate could be made because of the inapplicability of test

norms for thjéﬂpopulation, and the unavailability of an

— 7

appropriate comparison group.

2) Educational Significance was determined for each grade level

'by calculating an "effect size" based on observed summary

statistics using the procedure recormended by Cohen.]

An effect size forfthe correlated t-test model is an
estimate of the diffe?énce between préltestignd post-test
means expressed in standard deviationﬁun}tg freed of the
influence of samp]e'sfzé.' it became desifaSTé to establish

 such™an estimate because substantial différences-that do
exist frequent]y fail to reach statistical significance_if
the number of observatiaons for each unit of statistical

- analysis is small. Similarly, statistically sianificant

differences often.are not educationa]]y meaningful.

T3acob Cohen. Statistical Power Analysis for the Behavioral
- Sciences (Revised Edition). New York: Academic Press, 1977

Chapter 2.




school population.  _.

.‘Thus, stétistica] and educational significance permit a
more meaningfu}sabpraisal of project outcomes. As a rule
of thumb, the following effect size indfces are
recommended by Cohen as guides to interpreting educational

significance (ES):

a difference of 1/5 = .20 = small ES
a difference of 1/2 = .50 = medium ES
a difference of.4/5 = .80 = large ES

b) On the Criterion Referenced English Syntax Test (CREST) informa-

tion is provided on the number of objectives attempted and mastered,
the percentage of objectives mastered versus those attempted, and the
number of objectives mastered per month of treatment. Information is
also provided on student performance on the various test levels.

c) The resu]ts of the cr1ter1on referenced tests in mathematics,:

e
-

social studies, science and nat1ve language arts are reported in terms

of the number and percent of students achieving the cr1ter1on Jevels

set for the participants (60% pass1ng)
d) Information is provided on the attendance rate of students

participating in the bilingual program, compared with that of the total
g

The following pages present student achievement in tabular form.
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TABLE IX
/

/
English as a Second Language

FALL

Results of the Criterign Referenced Fnglish Svntax Test (CREST)
Reporting the Number of Objectives Mastered. Percent Mastered,
- | and Objectives Mastered Per Month.-

, Average # of Average # of y4 Average Objectives

, . # of Objectives =~ Objectives Mastered/ Months of  Mastered

Grade  Students Attempted Mastered Attempted Treatment = Per Month
9 . 33 10.7 5.1 .48% 3.0 1.7
0 22 8.4 3.3 39% 3.0 1.1
1 6 8.3 1.8 224 29 6
12 5 9.8 2.2 229% 3.0 7
Totals 66 9.6 4.0 a1y - 3.0 1.3

——

* InstructionéT tine between pre- and post-testing

On the average, students tested in the Fall with the CRESTkattempted from

8 objectives in grades 10 and 11 to 11 objectives in grade 9. They
mastered from 2 objectives in grades 11 and 12 to 5 objéctives in grade 9
regard1ess of test level. When mastery rates are- in unit§ of instructiona]
time, 1t was observed that on the average, suudents in grades 11 and 12
‘mastered .6 and .7 objectives. respectively per month and 9th and 1th
grade- Students mastered more than 1 ob3ect1ve per month It should be
noted that the numﬁer of students in the upper grades are sma]], and the

results ray ropresent the efferts of a se1ectwcn factor.
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~{ABLE X

. English as a Second Lanquage

FALL

Student Performance on the

Criterion Referenced English Syntax Test (CREST)
A Breakdown by Test Level and Grade

LEVEL T LRI LEVEL 111

f of - Percent Percent Percent
Grade Students Attempted Mastered Mastered Attempted Mastered Mastered Attempted Mastered Mastered

R w6 }/ I I
| .

o2 w2 W I T T N I

noos om0 6 6w B 4

N N5 S 8 5

ol 6 - W .w om W w e w5

L%
!

The anaty51s by grade and test Tevel indicates that students worked on test 1evets of the CREST in Fall in
~ direct relation to their grade Tevel. MthmmmmMmQMMmMMMumt
= (level II). Success on Tevels I and 11 was auite variable in the four grade lerals. Most students

experienced more difficulty in mastering English Tanguage objectives.on Level I.

> oo
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TABLE XI \\\
Eng]lsh as a Second Language N -
N SPRING '
Results of thé wﬂ:mwmuﬂ (CREST
Reporting the Number of Objectives Mastered. Percent Mastere
-and ObJectxves Mastered Per.Month.
Average of Average 7 of z- Average | ObJ ctives
. - #of Objectives - Objectives Mastered/ Months of  Mastered
Grade - Students .. Attempted Mastered. Attempted Treatment » Per Month-
9 9 ¢ 82 4.2 51% . 2.8 1.5
v o 86 < 3.5 a1% 2.8 1.3
1 g 6.5 3.0 263 29 10
12 4 S - 3.5  31% 1.8 1.9
Totals 38 8.5 3.8 sy 2.5 s

i

x Instruct1ona1 time between pre- and . oosr—test1n§
On the average, students tested in. the Spr1na w1th the CREST showed an
improvement in test performance with resoect to the rate of growtn. Students
in all grades masteredat.]east one English 1anguage objective per montb.of.
instructton; with achievement ranging from a ]oe of 1.0 objectivesipef moqth

at the eleventh grade to 1.9 objectives per month at the twelfth grade.
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TLE

¢

- English as a Second Language

SPRING

Student Perfonmance on the

 Criterion Referenced English Syntan Test {CREST)
A Breakdown by Test Level and Grade,

LEVEL T O LBELI LEVEL 111

| f of : - Percent | Perce t Percent -
brade  Students Atterpted Mastered Mastered Attenpted Mastered Mastered Attempted Mastered Mastered
9 19 1w 5 3w w8

R L N DR R T T B A )

R T T A S T R S
VA N - CwoW e e - '_' - e
s B & WA 29 noow oo %M

Tevel of the test (LeveI III) On this Tevel, students mastered nore than 704 of the attempted

ObJECtI ves.

~The anaIysas by grade and test Tevel of the resuIts in the Sprmg testtng with the CREST mdrcates that

| test Ievel performance Was again reIated to grade IeveI OveraII students succeeded more at the uoper

tese:
R
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R 19111 -

English Reading Achievement

Significance of Mean Total Raw Score Difference Between Initial and

_Fﬁna]'Test Scores in English Language Achievement of Students with Full

Instructiona] Treatment on the New York ity Reading Test | - ,
Pre-Test - Post-Test Corr.
- Standard . - Standard Mean Pre-
e N Mean [Deviation Mean Deviation  Difference Post 't P S
) 6, 2.8 155 293 %4 65 92 2.03.05 .83
B w2 W5 N4 20 62 8 4800 %
8 3.6 16 39 99 -3.7 g8 1.7 NS --

4 RO . &3 51 33 93 BN

able XIII presents achlevement data for students on the New York City Read1ng-Test Students

1n grades 9 and 10 showed raw score gains of 6 raw scofe points while 12th grade students shdwed

Fn

vans of 3 raw score points. The gatns for students 1n grades 9 and 10 were stattsttcatly
*gnifﬁcant at the .05 and 001 sagntftcance Tevel respecttvely Students in grade 11 showed a
rnnns1gn1f1c1nt mean: decrease from pre- -test 10 post-test perfornance. The gains for students in

.adea 9 and 10, when expressed in standard deV1at10n units were judged to be of large educational
ilgmﬁcanc:e, and the achievement gains for 12th grade students were of small to moderate educat10na1

gsagntftcance. Results for students in grades 9 and 10 should be interpreted with extreme .

Ju




S |  TABLE XIII

(continued)

ion. Observed raw score means are borderline probable chance scores{within two standard
errors of an: expected chance mean) Th1s suggests low precision of measurement within a 1arge
score range of the samp]e. The 1nstrument was in all likelihood too difficult for students
at these grede\\evels. thereby inviting w1despread quessing. Results for grade 11 are
diffﬁcu]t to 1ntenQret given a small sample size (n=8). Grade 12 students (sample 51ze of

-
1

4) showed small to med1um educationally significant ga1ns L

\ E .




TABLE XIV | L

Native Lanquage -Reading Achievement

S1an1f1cance of Mean Total Raw Score D1fferences Betueen In1t1a1 and Final Test

Scores in Nat1ve Language Reading Achievement of Students w1th Full Instructional

Treatment by Test Leve] on the CIA Prueba de Lectura

A Pre-Test Post-Test Corrs’
Test - Standard Standard Mean © Pre-
kevel N  Mean Deviation 'Mean Deviation  Difference Post t P. ES
2 37 . 42.6 18.8 5.9  19.3 9.3 76 4.33 .001 .71
o 20 .9 183 867 209 1.8 80 422 .001 .86
5 23 3.8 .. 156 3.9 . 019.3 ¢ 3] 68 1.05 NS .22 .

-_ ' {

i

Tab]e XIV presents achievement da for students on the CIA Prueba de Lectura. Students tested

dn.Level 2 shoued raw’ score gains of 9 raw score points while students tested on Leve] 4 showed
ga1ns of 12 raw score po1nts Students tested on Level 5showed a gain of 3 raw scere po1nts The
ga1ns for students on Levels 2 and 4 were statlst1ca11/ significant at the .001 significance level.
Students tested with Leve] 5 d1d not make gains which reached statistical s1gn1f1cance at. the 05 -
probab111ty 1eve1 The gains “for students tested on Levels 2 and 4, when expressed in standard
dev1at10n units are Judqed to be of moderate and large educat1ona1 sigrificance resnect1ve1y

The achievement aains for students tested on Level 5 were of small educat1ona1-s1gn1frcance Stu-

| IZR\(Z | s
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* TABLE XIV

(continued)

dents testedson Level 2 and 4 shoqu statistically and educationall; significant gains.

ngggnts_tested on Level 5 did not make“s;atistiéa]]y significant gains, but the observed
Jgajn of 3 points was judged to be educationally significant. .

Full Tt Provided by ERIC.

ERIC ; 1 -
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TABLE XV

~

Mathematics Achievement

~.
~—
.

 Significance of Mean Total Raw Score Differences Between Initial and Final Test

~

Scores in Mathematics Achievement of Students with Full Instructional Treatment

- on the New York City Mathematics Test

Pre4Test' o PostiTest

L | Standard Standard  Mean gggr'

Grade/ N  Mean Deviation’ Mean Deviation ~ Difference Post 't P.. B
9 E e 44 W3 70 28 16 4.28 0025 .72
0% 20 2.7 83 § Mm% NS08
o0 s 60 164 89 L5 B NS -
\f, 19 194 56 2.0 1.1 B PSR

fab]e XV presénts'achievement dataffor students on the N.Y.C. Mathematics Test. Students in

grade 9 showed a raw score qain of 3 raw score points. The gains for students.in grade 9 was
Stat1st1ca11y s1gn1f1cant at the .0025 sianificance 1eve1 Students in qrades"TO through 12
d1d not make ga1ns that reached stat1st*cal s1an1facance at the .05 orobab111+v 1eve1 Students

~in the 17th grade showed 3 nons1gn1f1cant decrease. The gains for students in gradc 9 when

expressed in standard dev1at1on units vere judged to be of moderaté to 1arge educaticnal

v

519n1f1cance, and the ach1evement gains for 12th grade students were of small educatwna1

A
significance. However, the above data should be interpreted with extreme caution. A each grade -

Aruitoxt provided by Eic:



- - | TABLE XV

(continued)

“éVg],-raw score.méans were at close to probable chance score Tevels (within'2 standard
rrprS'of the expected chance score). This suggests - the instrument was rather difficult

'quthis gfoup and with low reliability of measurement.
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TABLE XVI

Mathemat1cs Performance

Number and Percent of Students Pa551ng Teacher-Made Examinations

in Mathematics.

v
’

Fall 1979 . o o Spring 1980

' ‘ ﬁumber Pcrceht-' . Nuhber ' Percent
-GRADE N. . Passing ’ rassing N- . Passing - Passing
9. 27 13 48 .28 21 758
10 - 1 47 23 ‘ o 49% : 43 21 ; . 49%
no 19 13 68% REERT 7 545
I 7 S T F Tem T T T T T e

In the Fall term, the percentaoe of students passing teacher made ‘
exam1nat1ons in Mathemat1cs ranged from 48% in grade 9 to 93% in grade 12.
In Spring, the percent master1ng the curriculum ranged from 49% in grade 10

to;86% in grade 12.

49 Tt



Sc1ence Performance

TABLE XVII

Number and Percent of Students Pass1ng Teacher-Made

Examinations 1nm$c1ence

Fall 1979

Spring 1980

S ——

o . Number - Jercent 3 Number - Percent
. GRADE. N - Passing - Passing N Passing Passing
9 13 0o w79
10 o 32 7% a8 BV S 7
n. s 15 100% 14 o 79%
R _?ﬁ.g 9 - oo . 9 8 89%

o In the Fa]] term, the percentage of students pass1ng teacher made
. )

exam1nat10ns in Sc1ence ranged from 76% 1in - grade 10 to 100% in grades 11

and 12. In Spr1ng, the percent master1ng the curr1cu1um ranaed from 77%

in grade 10 to 89% in grade 12




S N TABLE XVIII

Social Studies Performance

Number and Percent of Students Passing Teacher-Made

R . Examinations in Social Studies d
Fall 1979 | - ~ Spring. 1980

Number - Percent - Number Percent

GRADE N Passing Passinc, N . Passing Passing

/ . ) " . ., :
Sy ‘33 30 BRI 28 2 75%
10 .° a6 T4 | 87% - 32 25 . 78%
1 22 21 7 9% 19 16 84%
12 14 . e 13 93%. 12 10 83

In-&he Fall term, fhe percentage of“stydents passina féachereﬁade examinations .
in Social Studies ranged from 91% in érade»9 to°'96% in grade 11. In»Spring, N
the percent mastering the curtitplum ranged from 75% in grade 9 to 84%

in grade 11.




TABLE XIX

Attendahce Rétes_

Number and Percent of Stydénts Surpassing the Gengral Schgo1 Attendance

Rate, Repo}ting the Program Attendanﬁe Rate and Standard Deviation :

| AN
. - ' o Number )
¢ No. of Average Standard Surpassing % Exceeding
Grade Students Attendance Deviation _Rate School Rate
o 55 - 78.4% . 2.0 39 7%
0 -’83  72.6% 25.3. .- 60 272%
..’ .- . "" ' ’
S ) 23 . . 86.7% 10.0 21 91%

2 20 S 8% . 8% 18 90

The‘average=atten¢équ nate}fanged from.73 percent for 10th éradeJ"
N siﬁdentst6_89% for 12th’graders: The percent of students exceedin§'
tﬁe.schoo1Wide attendance rafeilranged from ?J% in gradg'9‘to 91%
B in grade 11. Thus,‘tﬁé:program,students aigénded school ét«averagé:'
rates far in:excess of noh;broéfgm students which suggests'pﬁgh
levels of motiiation among broé}am-students at a11 gradé 1eve1§.

<
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) vu_. SUMMARY OF FINDINuS

Students in the DeWitt Clinton High Schoo] Bi11ngua1 Program were
assessed in the areas of Eng1ish as a Second Language, reading in Enq1ish
and Spanish~ mathematics achievement and mathematics, science and social

‘ ‘studies performance Also, information on the attendance rate of students
was presented The findings for the: 1979 1980 school year show:’ |
. ' 1) The number of obJectives mas tered per month in Eng1ish as a
| Second Language in the Qggél_improved from fall testing to
sgring testing. By the'spring, students in all grades
mastered at least one objective per month of ESL instruction.
2) Resu1ts in English readnng achievement were varied and’

.difficult to interpret. There were p051tive significant

gains in two grades, but the New YorkTCity Reading Test
was deemed too difficu1t for some.students, and thus
“invited widespread guessing.».- ﬂ
- 3) hesuTts in Spanish reading achievement showed students
making pOS1t1ve gains from pre to post testing on all
_‘three test levels. Two of the gains were statistica11y
Significant AN gainswereJudged-to have some .

educational 51gr1ficance

4) Results in mathematics achievement on the New York City

Mathematics Test showed students making postive gains from

pre to post-testing in two grades One of these gains
was statistically significant, two of the mean differences

were not positive. The data from this test should be
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5).

4

1nterpreted W1th caut1on - The instrument used appears to
have been tood1ff1cu1t for th1s group and could have resu1ted
in Tow re11ab111ty of measurement |

The student performance in teacher-made tests in mathemat1cs

was best 1n‘the_12th grade: 93% mastery in the fall and 86%

‘ in the‘sprino: The same her for scfence; gOmp]eté class

' -mastery'in‘the_fall_and 89% mastery in the?spring: For
. . . o '

1

6)

lA

social studies, 1TU1§radersperformed the best: 96% mastery

"in the fall and 84% in the spring.

At 1east two thirds of the students in the program showed
better attendance rates than the sch001 rate. Over 90%
of students in 11th and 12th grades showed better attendance

rates than the school rate. . . -
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. VIIL coN'cgustons AND. RECOMﬁENDATIONS |
. In gehera1 th1s project was 1mp1emented as proposed There nere
f? ,f . ,In'some d1ff~~u1t1es dur1ng the beg1nn1ng of the school year in procur1ng
L‘,l and maintaining the needed“b111ngua1 staff. -Still, the activities
| .carried.‘out'by the biTingual staff and their impact show improvement
fover the prev1ous year. |

' Thxs year the b111ngua1~program was more favorab]y regarded by.other .
teachers and adm1n1strators 1n the schoo1 and from some other schools.
‘ __Some of the saT1ent character1st1cs of the program which shou1d be
T f :h1gh11ghted are: ‘the’ peer tutoring program, the cu1tura1 act1v1t1es,
“ithe counseling and referra1 serv1ces the Jmprovement of parenta]

1nvo1vement and the affect1ve educat1ona1 approach with -students.

-

These are among the- factors which resu1ted in students 1n the b111ngua1
‘program far1ng better than schoolw1de f1gures on attendance,-drop—out o

e and absentee1sm rates and awards and honors. Students and parental
a support For the~program is ev1denced by the high number of students e1191b1e

e——f{

4 for full ma1nstream1ng ‘who reauested to remain aff111ated with the : '1

“program to some extent ard to part1c1pate in the1r support1ve serv1ces-

and act1v1t1es

£ ; A The b1]1ngua1 program in Dew1tt C11nton has expanded and thus it
- A\

- s hoped that school off1c1a1s wiTl give it the attent1on, institutional
support and resources 1t deserves in-order to.contjnue growing.

R Specifica11y,wit is recommended that permanent staff positions be

;secured ‘to include, m'* imally, a project director, resource spec1a11st,g,,ﬂf~—~”’

fam11y assistant, grade advisor, secretary, andaparaprofﬂss1ona.s.

e
P

e
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po)

W1th a full staff the project director should be able to delegate
respons1b1l1t1es to others to be better able to concentrate her
- energ1es on the superv1s10n and adm1n1strat1on of the program

Alternate fund1ng services snould be explored to complement

S the existing ones, as was done with the tutoring program,

The appl1cat1on of the New York City Reading Test and the New. .

o

York C1ty Mathemat1cs Test ylelded results wh1ch suggest that the

{ﬂinstruments were too difficult for the populat1on served. This may
be due to the lxm1ted Engl1sh prof1c1ency of the students. It is . |
R 3 reconmended that the performance of these 1nstruments he rev1ewed to.
_determ1ne the1r curricular relevance and 1% ngu1st1c appropr1ateness.

Such a review may result 1n a dec1s1on to mod1fy the present assessment

- - -~ -~
. R -
w

"rprogram.

L

F1nally, it is recommended ot the areas of career and vocat1onal.

educat1on be explored for emphas1s in future years

-

- R . L




